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ALL Students Proficient
and Showing Growth in All
Assessed Areas

EVERY Student Graduates
from High School and is Ready
for College and Career

EVERY Child Has Access
to a High-Quality Early
Childhood Program

EVERY School Has Effective
Teachers and Leaders

EVERY Community Effectively
Uses a World-Class Data System to
Improve Student Outcomes

EVERY School and District is
Rated “C” or Higher
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Mississippi Department of Education

VISION MISSION

To create a world-class To provide leadership
educational system that gives through the development of
students the knowledge and policy and accountability
skills to be successful in systems so that all students
college and the workforce, are prepared to compete in
and to flourish as parents the global community

and citizens

*

0 MISSISSIPPI
-«

DEPARTMENT OF
| |EDUCATION



HOME  STATE-ADOPTED MATERIALS  SELECTING MATERIALS  DISTRICTS RESOURCES Q

MISSISSIPPI INSTRUCTIONAL
MATERIALS MATTER.

Instructional materials matter to Mississippi teachers. With high-quality instructional materials,
Mississippi teachers can bring lessons to life and inspire their students to learn and grow.

ADOPTION SAMPLES SITE » HOIM IMPLEMENTATION »

TEACHING IS CHALLENGING; HIGH-QUALITY MATERIALS CAN MAKE IT EASIER.

Many schools do not provide teachers with instructional
materials that meet student needs, and teachers must fill the
gaps. 73% of U.S. teachers say they use materials found online
more than they use hardcover textbooks. More than 93% of
teachers report frequently using their own or locally developed
materials

If you would like to be a part of the MDE Instructional

SCAN to
visit site
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https://msinstructionalmaterials.org/

Understanding the Need for HQIM

FAR TOO FEW

students leave their

K—12 experience equipped
with the knowledge

and skills to succeed.

TNTP. (2018). The Opportunity Myth: What Students
Can Show Us About How School Is Letting Them
Down—and How to Fix It.
https://tntp.org/assets/documents/TNTP_The-
Opportunity-Myth Web.pdf

2

THE

OPPORTUNITY
MYTH =

f:..

District assignments
are on grade level

20,

Teacher created/selected
assignments are on grade level
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https://tntp.org/assets/documents/TNTP_The-Opportunity-Myth_Web.pdf
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Overview & Goals

Purpose of the Series




Overview and Goals: Training Series

Session 1
Key Messages Session 2
and the 8 ]
Elements of Session 3
Effective Deep Dive into ]
Implementation Elements 3-5 Sessions 4-5
and 8 Deep Dive into
Elements 6
and 7 Demo Unit

Unpackings:
ELA and Math
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Overview and Goals: Today’s Agenda

Introduction to the Unit
Orient to the Unit at a High Level

Orient to the Assessments at a High Level

Select the anchor text and discuss




English Language Arts




Introduction to the Unit Internalization: Required Pre-Work

10

IMPORTANT

v'Have an opportunity to read
the anchor text of the module

v’ Be able to clearly student
outcomes for the unit
(culminating task) & how the
learning connects to the
performance task

v’ Analyze the texts with the
student experience in mind

Jump Start

Engage students in a discussion based on the
following questions:

“What's the difference between a child and

a teenager? Is it as simple as a person’s age
and physical appearance? Or is it more of a
mental transformation, a way of looking at
the world?*

Have students jot down three ideas first. Then
poll the class to determine the three most
popular ideas. Discuss how the transformation
might be different in other cultures.

Rites of Passage
Ask students what the phrase rites of passage
suggests to them. Point out that as they

work through this unit, they will read many
examples about the experiences that are part of
growing up.

Video ®

Project the introduction video in dlass or ask
students to open the video in their digital
textbooks.

Discuss It If you want to make this a digital
activity, go online and navigate to the Discussion
Board. Alternatively, students can share their
responses in a class discussion

Block Scheduling

Each day in this pacing calendar represents a
40- to 50-minute dass period. Teachers using
block scheduling may combine days to reflect
their dass schedule. In addition, teachers may
revise pacing to differentiate and support core
instruction by integrating components and
resources as students require.

£f) Pacing Plan

Introduce
Whole-Class
Leamning

®

Unit Introduction
=]

UNIT .

You can't get

adulthood witho encou

@ Discuss it
passage, or si

Pedormme Task

Media: Apache Girl's
Rite of Passage

The Medicine
—
R D M5 605 6 m @0 6 0 60 )

Link msinstructionalmaterials.org/selecting-materials

SCAN for
documents.
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Introd

uction to the Unit Internalization: ELA

UNIT INTERNALIZATION
HIGH-QUALITY INSTRUCTIONAL MATERIALS

ELEMENT 6:The
using HOIM.

PURPOSE

Teacher planning and has a significant de This
for internalizing the goals of an ELA unit, getting familiar with the texts in the unit, backwards planning from what

students will need to know to be successful with the assessments in the unit, and thinking through how to support
students to reach the benchmark of success.

Teachers will deepen their understanding of a unit to prepare for and deliver high-quality instruction by:
®  articulating the unit’s focus (content and skill;
. unit' 2

©  deeply examining the texts through the lens of a reader and a teacher; and

®  planning for building background knowledge skils that will support all students, pa

ularly focus students.*

STEP 1: ANALYZE THE UNIT

Action Steps:

*  Read the Unit Goal, Module, or Genre Study;

*  Sim the text list;

Read the Final Task or Project; and

o skim within the unit, g tandard:
Guiding Questions and Considerations Notes.

In your own words, what are the big ideas or essential
questions in this unit?

What content knowledge will students gain through
reading, writing, speaking, and critical thinking?

‘What writing types will be addressed?

“tudent identification c2n 3nd wil be dymamic.

ELA Unit Internatization » 1

Page 1

What parts of the unit will directly connect to student
interests or identity?

reading the text?

How can the teacher develop the students’ interest in the
content?

What reading foundational skills does the unit focus on?

STEP 2: ANALYZE THE ASSESSMENTS TO GUIDE BACKWARD DESIGN

Action Steps:

Review the Project or Performance Task and any other formative assessment opportunities.

Craft an exemplar student response or annotate one that

provided for the final project or task.

©  Whatis the targeted reading foundational skills for the unit and how are they assessed?

Guiding Questions and Considerations
What is the Project, Performance Task, Weekly Inquiry
and Research, or Wrap Up the Unit?

What do students need to know and be able to do at the
end of the unit, module, or genre study to be successful
on the final project or concluding task?

What do you think will be easy or challenging for your
students? (Create a lst of students that may find this
challenging and students that may find this easy to create
heterogeneous groups.)

In your own words, how do the formative assessments.
throughout the unit scaffold toward the culminating
assessment?

Select 2-3 assessments from the unit, module, or genre
study to analyze. What information will students learn to
prepare them for the Project, Performance Task, Weekly
Inquiry and Research, or Wrap Up the Unit?

How are the reading foundational skills assessed within
the unit assessments including the performance task?

Notes

ELA Unit Internatization »

2

R 4 ELA Unit Int

STEP 3: EXPLORE THE ANCHOR TEXT AND CHAT WITH COLLEAGUES
Action Steps:

d text creatl or is in
*  Asagroup: Analyze the qualitative elements of the text.
. A e i

Discuss the text with your colleagues as adult readers
would in a book club.

Asneeded, use the text chat questions to guide the
discussion.

TEXT CHAT QUESTIONS LINK:

Discuss the experience you want students to have while
reading the text and where, specifically, to focus students’
attention through questioning and add notes annotations
1o these so they stand out during instruction.

Use the questions for qualitative analysis to think about
what barriers may impede students’ ability to access the
text. Responses to these questions will influence the
pedagogical decisions made during planning.

QUALITATIVE ANALYSIS QUESTIONS LINK:

Discuss how students apply the reading foundational skills
in whole group, small group, and independent activities,
including the decodable reader.

NOTE: Annotating shifts the focus from planning a lesson to reviewing, synthesizing, and i
lesson objectives, goals and expectations aligned to the MS-CCRS. It also includes considef
your students might need extra background knowledge or where you may need to scaffol

lesson. All are fro ding, Grade 3, Unit 1.

Page 2

Page 3

Link msinstructionalmaterials.org/selecting-materials

SCAN for
documents.
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Introduction to the Uni

t Internalization: Materials Preparation

200

MATERIALS MATTER.

UNIT INTERNALIZATION

HIGH-QUALITY INSTRUCTIONAL MATERIALS

ELEMENT 6:Th i
using HOIM
PURPOSE

Teacher planning and has a significant de This
for internalizing the goals of an ELA unit, getting familiar with the texts in the unit, backwards planning from what
students will need to know to be successful with the assessments in the unit, and thinking through how to support
students to reach the benchmark of success.

Teachers will deepen their understanding of a unit to prepare for and deliver high-quality instruction by:
®  articulating the unit’s focus (content and skill;
unit' s

.
©  deeply examining the texts through the lens of a reader and a teacher; and
@ planning for building background knowledge skills that will support all students, particularly focus students.*

*  Read the Unit Goal, Module, or Genre Study;

*  Sim the text list;

Read the Final Task or Project; and

o skim within the unit, g tandard:
Guiding Questions and Considerations Notes.

In your own words, what are the big ideas or essential
questions in this unit?

What content knowledge will students gain through
reading, writing, speaking, and critical thinking?

‘What writing types will be addressed?

“tudent identification c2n 3nd wil be dymamic.

ELA Unit Internatization » 1

Medicine
Bag

Virginia Driving H

randpa waset tall and stanely like 1V Indians. His hair

3 veasn' in braids; it hung in stringx, gray strands on his neck,
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ANCHOR TEXT | SHORT STORY
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Analyze
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ANNOTATE
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appearance
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Internalization Guide

Performance Task

@ WHOLECLASS LEARNING

The Medicine Bag

Apache Girl's Rite
of Passage

() SMALL-GROUP LEARNING

You Are the Electric Boogaloo

Just Be Yourselft

Hanging Fire

Translating Grandfather's
House

Curriculum Mate

Link msinstructionalmaterials.org/selecting-materials

SCAN for
documents.
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Orient to the Unit: ELA Units

Whole Group

Lesson

Instructional
Standards

Ry STUDENT RESOURCES

Available oniine in the
Interactive Student
Edition or Unit Resources

s TEACHER RESOURCES

Selection Resources
Available online in the
Interactive Teacher's
Edition or Unit Resources

Reteach/Practice (RP)
Available online in the
Interactive Teacher's
Edition or Unit Resources

Assessment

Available online in
Assessments

My Resources

First Read
Close Read

Analyze the Text

Analyze Craft and Structure

8RLRRTC.10 Read and comprehend

avariety of terature

8RLCSA Determine the meaning

of words and phrases as they are
usedina text

@ selection Audio
@ fistRed Guide: Ficton

Close-Read Guide: Fiction

@ Audio Summaries: English and
Spanish

@ Annotation Highights

O Accessivle Leveled Tex

@ Fist Read Extension Questions
@ Avalyze Craft and Structure:

Symbolsm

 Analyze Craft and Structure:
Symbolism (RP)

O @ seecton Test: Engish
D selecton Test: Spanish
@ Extension Selecion Tst

Concept Vocabulary
Word Study
Conventions

8.LVAU.4 Determine or dariy the
mezning of unknown and multple-
meaning words and phrases

8.LCSE.1 Demonstrate command of
the conventions

8.LKL3 When writing and speaking
adjust style and tone

@ Word Network

O Concept Vocabulary and
Word Study

@ Conventions: Verbsin Active and
Passive oice

@ Word Study: Animal Words (RP)

® Conventions: Verbs in Active and
Passive Voice (RP)

@ Aunit 1 Answer Key s avaiable oniine and in the Interactve Teacher' Ediion.

Witing to Sources Lesson

Speaking and Listening

Instructional
Standards

B8.W.TTP3 Write narratives.
8W.TTR3.a Engage and orient the
reader

BWITP3d Use narative
techniques

BWTTR3.f Craft an effective and
relevant condlusion

8WTTR3.g Use precise words and
phrases

8.SLPKL4 Present claims and

findings R STUDENT RESOURCES
Avaable onlne in the
Interactive Student
diton or Unit Resources
O tiidence Log

R TEACHER RESOURCES

Selection Resources
Available online in the
Interactive Teacher's
Edition or Unit Resources

@ witing to Sources: Reteling

@ speaking and Listening
Monclogue

Reteach/Practice (RP)
Available online in the
Interactive Teacher's
Edition or Unit Resources

@ Wiiting to Sources: Retelling (RP)

@ speaking and Listening:
Monologue ()

Assessment

Available online in
Assessments

My Resources

First Read

Close Read

Analyze the Text

Analyze Craft and Structure
SRIRRTC.10 Read and

comprehend a variety of lterary
nonfiction

8.LVAU4 Determine or larfy the
meaning

8.LVAU.4a Use context as a
due

8.LVAU.S When reading, listening,
writing, and speaking, explain the
function of figurative language

QD setecton Audio
O Fist-Read Guide: Nonfiction
© Close-Read Guide: Nonfiction

@ Audio Summaries: English
and Spanish

@ Annotation Highlights
@ Accessible Leveled Text
@ spanish Translation

O ext Questions

O first Read Extension
Questions

@ nalyze Craft and Structure:
Tone

O Analyze Craft and Structure:
Tone ()

O © seection Test: ngiish
@ selection Tst:Sparish
 Extension Selection Test

O A Unit 1 Answer Key s availbl

Small Group

Concept Vocabulary
Word Study

Conventions

8RI.CS.4 Determine the meaning of words and
phrases

8.LVAU.4 Determine or claify the meaning of
unknown and multiple-meaning words and phrases

Independent

-
UNIT 1

Speaking and Listening

What are some milestones on the
path to growing up?

8WRBPK.7 Conduct research
to answer a question

The Medicine Bag

8SLPKLA Present claims and
findings

8LVAU4D ppropr
morphological elements.

8.LCSE1 Demonstrate command of the conventions
of standard English

8.LCSE.1.e When wriing or speaking, produce and
use varied voice and mood of verbs

© Word Network

 Concept Vocabulary and Word Study
@ Conventions: Verb Moods

® Word Study: Latin Suffix -ous (RP)
 Conventions: Verb Moods (R)

le online and in the Interactive Teacher’ Edition,

8.SLPKLS
and visual displays

O tvidence Log

@ speaking and Listening

Visual Presentation

@ speaking and Listening
Visual Presentaton (R%)

WHOLE-CLASS SMALL-GROUP @ INDEPENDENT
LEARNING LEARNING LEARNING
[AncHOR TEXT.sHORTSTORY I LETTERS

Cub Filot on th
Mississippi

Know Why the
Caged Bird Sings

Quinceanera
Birthday Bash |
Preserves Tradition

&
Marks Passage to L]
manhood ~—

Childhood and Poetry

The Winter Hibiscus

ENT PREP |

you know we

What rite of passage
17

has held the most significance for you or for a persor
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Orient to the Unit: ELA Materials

UNIT INTERNALIZATION PO@

MISSISSIPPI INSTRUCTIONAL

HIGH-QUALITY INSTRUCTIONAL MATERIALS MATERIALS MATTER.
ELEMENT 6: The system and school team supports collaborative planning Sty
using HOIM.

PURPOSE

Teacher planning and preparation has a significant impact on student achievement. This resource provides a process
for internalizing the goals of an ELA unit, getting familiar with the texts in the unit, backwards planning from what
students will need to know to be successful with the assessments in the unit, and thinking through how to support
students to reach the benchmark of success.

Teachers will deepen their understanding of a unit to prepare for and deliver high-quality instruction by:
®  articulating the unit’s focus (content and skill);
®  analyzing the unit's assessments and determining what students need to know and do to be successful;
e deeply examining the texts through the lens of a reader and a teacher; and
® planning for building background knowledge skills that will support all students, particularly focus students.

MATERIALS

STEP 1: ANALYZE THE UNIT
Action Steps:
*  Read the Unit Goal, Module, or Genre Study;
*  Skim the text list;
*  Read the Final Task or Project; and

/ I n t rO d u Ct i O n o Skim the standards within the unit, induding reading foundational skills standards.
Guiding Questions and Considerations Notes SCAN for

In your own words, what are the big ideas or essential d OC u m e n ts =

v Whole Group Standards

‘What content knowledge will students gain through
reading, writing, speaking, and critical thinking?

‘What writing types will be addressed?

v"Small Group Standards

/ I l I d e p e I l d e I It Sta l I d a rd S ¥ Focus students are those students who need the greatest support to access the content being taught, relative to their classmates. Focus

student identification can and will be dynamic.

ELA Unit Internatlization 1

EDUCATION

Link msinstructionalmaterials.org/selecting-materials > S
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Orient to the Assessment: ELA Materials

What parts of the unit will directly connect to student
interests or identity?

What student background knowledge is necessary prior to
reading the text?

How can the teacher develop the students’ interest in the
content?

What reading foundational skills does the unit focus on?

STEP 2: ANALYZE THE ASSESSMENTS TO GUIDE BACKWARD DESIGN
Action Steps:
*  Review the Project or Performance Task and any other formative assessment opportunities.
o Craft an exemplar student response or annotate one that is provided for the final project or task.
*  What is the targeted reading foundational skills for the unit and how are they assessed?

Guiding Questions and Considerations Notes

What is the Project, Performance Task, Weekly Inquiry
and Research, or Wrap Up the Unit?

What do students need to know and be able to do at the
end of the unit, module, or genre study to be successful
on the final project or concluding task?

What do you think will be easy or challenging for your
students? (Create a list of students that may find this
challenging and students that may find this easy to create

v Unit Performance Task SCAN for

In your own words, how do the formative assessments

throughout the unit scaffold toward the culminating

— documents.
v"Whole Group Performance S S,

prepare them for the Project, Performance Task, Weekly

Inquiry and Research, or Wrap Up the Unit?

How are the reading foundational skills assessed within
the unit assessments including the performance task?

v"Small Group Performance Taks

g ELA Unit Internatlization » 2

EDUCATION

Link msinstructionalmaterials.org/selecting-materials - gt




Orient to the Assessmen

t: Performance-Based Assessments

Writing to Sources:
Nonfiction Narrative
Students should complete the Performance-Based
Assessment independently, with little to no input
or feedback during the process. Students should
use word processing software to take advantage
of editing tooks and features

Prior to beginning the assessment, ask students
to think about the various characters and people
they have read about and how those experiences
may relate to their own experience (or that of
someone else). Have them reflect on which ones
underwent true rites of passage and how these
experiences affected each one.
Reread the Assignment Encourage students
to make sure they are clear about what is being
asked of them

Review the Elements of Nonfiction
Narrative Students can review the work they
did earlier in the unit as they complete the
Performance-Based Assessment. They may also
consult other resources such as.

« the elements of an effective nonfiction
narrative, including characters, a sequence
of events, narrative techniques, transitions,
precise words, and a satisfying conclusion, as
well as how to organize a nonfiction narrative,
available in Whole-Class Learning

« their Evidence Log
« their Word Network

URCE PART 1

@ PERFORMANCE-BASED ASSESSMENT

g Writing to Sources: Nonfiction Narrative
In this unit, you read about various fictional characters and real-lfe

i people and their rites of passage. Some went through experiences that
were confusing and dficult, while others felt joy at the changes in

their lives.

Assignment

Write a nonfiction narrative in which you respond to the
following prompt:

What

ite of passage has held the most significance

for you or for a person you know well?

Narrate the events leading up ta and following the rite of passage.
If writing about yourself, use the first-persan point of view. If writing

about someone e, use
" e your make your narrative easy &

canvey notable experiences. Canclude with a reflection that inspires

readers and shares what you have leamed about rites of passage

—— understand
1o develop el o wrds presen

Reread the Assignment Review
The assignment may reference some of the academic

d at the beginning of the unit. 8e sure you understand
each of the words here in order to complete the assignment correctly.

e third-person. Use transition words to
follow, and use sensary language to

e assgnment to be sure you fully

oacined et guences Academic Vocabulary

2 Engage and crietthe eader by
bty 3 ontes ed poet attribute
cducig anamase
acirs

gratifying

Narrat

camponent

WEPDWLA Procice claae 0

cohasest meting I which the

dmiopmare, organzanin, and stye
> pupose, and

SWRW10 Wit seuinely ovr
‘atended time fames ard shortsr

2 ange of dacpine
supeses, nd

B4 UNIT 1 « RITES OF PASSAGE

persistent inspire

notable

Review the Elements of Narrative Before you begin writing, read
Rubric. Once you have o
against the rubsic. If ane or more of
as strong as they could be, revise your essay to add or strengthen thase

pleted your first deaft, check
e elements are missing or not

Mg N

Gembto AV

Building a Writing Portfolio with

Students Teachers can create a portfolio that
enables students to demonstrate the variety of
wiiting they complete over the year. There are three
elements of keeping a portfokio: collection of all the
writing a student has done, selection of the best
pieces, and reflection to evaluate growth

84 UNIT 1  RITES OF PASSAGE

M. Ed.

Teachers can set the criteria using such categories
as Best Argument, Best Narrative Piece, Best
Informative Piece, Best On-Demand Writing, Best
Poetry, Best Blended Genre, Best Writing from
Another Class, Best Model of Revision, and Best
Single Line You Wrote This Year. Students should
also indude a reflective letter at the end of the year.

To help them learn to reflect, use questions like
these throughout the year:
Where does your writing still need
improvement? How will you improve?
« Reflect on a struggle you faced during this unit.
How did you overcome it?
« Discuss a specific writing strategy you used and
how it worked for you

Narrative Rubric

[ Focs & Organissson T Deveispment | Langusge/Conention

The introduction is relevant and Narrative tachniques, such as | Tha namat

angaging and intraduces the dialogua, pacing, description, | language and standard
charactors and situation ;m awaythat | and reflection, ars used toadd | English conventons of usage
appaals to readars. intarestto tha narrative and and machar.

to devalop the expariencas,
ants in tha naratve 8 0rganzed | guants, andlior charactars Sophisticated and varied word
affactivaly, prograss smoathly in choics and syntax is used for
logical order, and s lirksd by clear | Welk-chasen descriptve meaning and reader interest
wransitons

t
the narrative and to help the

Tha conclusion follows the events n

@ narratwve and providas insightful iriar s o Paes-tn
laction on the ralated axpariances in | Lo cooo S

the narratwe

Tha introduction is angaging and Narrative tachniquas, such Tha narrative demonstrates

cloarly introduces tha charactars and | as dialogue, desciption, and procise

situation d accuracy

Evants in the naratie s organized,
ly, 3nd transiton woeds

aro used frequently

of usage and mechanics.

d word

Wall-chosen and
chacs and syntax & used for
meaning and reader intarast

The conclusion follows the rest of the
narrative and provides soma rafiection

on the expariances related in the
Tha introduction introducas the Narrativa tachniques, such Tha namrate demonstratas
charactars as dialogue, description, and | some use of precise language

rafloction, are somatimes
used in the Rarrative.

ants in th narratue prograss

somewhat logially, and some
wansition woeds are used. Welk chosen descriptie

_— — language i somatmes used | Soma varied word choice and
he conchusion adds litte to th to comey expanancas syntax is usad

narrative and doss not provde
reflaction on the experiancas in tha

nar

The introduction ts not relevantdoas | Few, if any, narrative Tha narrative lacks pracise

not intraduce tha characters and tachniques are used in the language and contains

situation, or thara & ro introduction nanatve mistakes in standard En

- conventions of usage and

Evants in the narmatie are notwal Tha narative fails to machanics B

arganized and do not progress incorporate descriptive

logicaly. The idaas seem disconnected convey Word choice and syntax show
ot linked by transtional words nces or to davelop betle o no variaty.

and phrases. charactars.

Tha conclusion does not connact to
the narratws, or there & no con dusion

Performance-Based Assessment 85

PERSONALIZE FOR LEARNING

DIGITAL &
PERSPECTIVES

Narrative Rubric

As you review the Narrative Rubric with students,
remind them that the rubric is a resource that
can guide their revisions. Students should pay
particular attention to the differences between

a narrative that contains all of the required
elements (a score of 3) and one that is engaging,
introduces the characters and situation in a

way that appeals to the readers, and includes a
conclusion that reflects on and is related to the
rest of the narrative (a score of 4).

* What strengths have you developed as a Strategic Support
writer? Where are those strengths found in this Have students review elements of a nonfiction
portfolio? narrative to help them understand that the genre
« Where can you demonstrate in this portfolio describes and explains real events. Guide them to
that you have improved as a reader and as a understand that nonfiction narratives often are
writer? written in a sequence, or the order the events

At the end of the year, students can review these acuses. Help students cralt 3 short nonfickon

pieces to see their growth as writers.

narative that includes time-order words that
describe when each event happened, such as first,
next, then, and finally. Afterward, instruct them
to make changes as needed as they work on their
revisions.

Perfarmance-Based Assessment Prep 85

SCAN for
documents.

Link msinstructionalmaterials.org/selecting-materials
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Orient to the Assessment: Performance-Based Assessments

What parts of the unit will directly connect to student
interests or identity?

What student background knowledge is necessary prior to
reading the text?

How can the teacher develop the students’ interest in the
content?

What reading foundational skills does the unit focus on?
u ] ]
STEP 2: ANALYZE THE ASSESSMENTS TO GUIDE BACKWARD DESIGN
Guidin uestions pnee
*  Review the Project or Performance Task and any other formative assessment opportunities.
o Craft an exemplar student response or annotate one that is provided for the final project or task.
*  What is the targeted reading foundational skills for the unit and how are they assessed?

Guiding Questions and Considerations Notes

.
v'"What is the performance T e TR
and Research, or Wrap Up the Unit?
What do students need to know and be able to do at the
ta S k ? end of the unit, module, or genre study to be successful
N

on the final project or concluding task?

What do you think will be easy or challenging for your
students? (Create a list of students that may find this
challenging and students that may find this easy to create

v How does the formative SCAN for

In your own words, how do the formative assessments

throughout the unit scaffold toward the culminating

assessment scaffold toward documents.

Select 2-3 assessments from the unit, module, or genre
study to analyze. What information will students learn to

H ? prepare them for the Project, Performance Task, Weekly
€ cumulative assessment ey e, o Wi Up o

How are the reading foundational skills assessed within
the unit assessments including the performance task?

v"What information can you f
gather from these tasks?

g ELA Unit Internatlization » 2
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Orient to the Assessment: Whole Group Share

What do students need to know and be able
to do at the end of the unit in order to be
successful on the Performance Task?

What do you think will be easy/challenging for

your students?

*

Breakout Room Discussion SR
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Anchor Text

Discussion with Colleagues




Anchor Text: Considerations

Understand the text fully for its content

Identify how students may interpret the content because of their
perspectives and experiences

Where do we need to build a bridge for students to access certain
elements of the text: vocabulary, context, content, background
knowledge

Identify how to effectively leverage the text for its qualitative
complexities for deep analysis opportunities that lead to practice,
feedback, and response to feedback

*
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Anchor Text: Medicine Bag and Apache Girl’s Rite of Passage

DIGITAL &
PERSPECTIVES

ANCHOR TEXT | SHORT STORY

Apache Girl's Rite of Passage CLOSER REVIEW

OCLOS!R LOOK ——— Analyze Expository

e f ti
Analyze Characterizatior| Information

Studer o e marked paragraph

L
Medicine
Bag Virginia Driving Hawk Sneve

W accept sh

eonues

Y randpa wasa't tall and statedy like 1V Indians. His hair
J weasn't in braids; it hurg in stringy, gray strands on his neck.

ancd b wis old. Ho was my grest-gra w didn't live
0 a tipi'; he lived all by Nensell in a part log, part taspager shack

on the Rosebud Reservation in South Dakota

e, Cheryl, and L ahwa od albx Lakots

ver Shell. Or friends, had adways Bved in

4 only knew about Indlans from mevies and TV, were types of characterization In direct
characterization, the o .

nes & characters tra

ted and made

mprossed by our stores. May

Crandpe and the reservation sousd glamorous, But whes we

10 howa after our yearly sussmer visit 8o Crandpa, characterization,

5 abOst 3 Char

some exciting take to

We wually had some mitic Lakota artiche to s

isteners. One year Chery new moccasine” hat Gran

et e omra’y mae 4
Lakote » \

o O s SCAN for
S s of ey documents
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Anchor Text: Instruction Partners Text Chat Questions 24

INSTRUCTION
) BRRTRERY

Text chat questions

Use these questions as a guide for promoting conversation during teacher text chats. There is no prescribed number of questions that should be asked, nor a specific order
in which to ask them. Select the questions that are most relevant to the text under study.

. Whose voices are centered in the text?

. Whose voices are absent?

. What did you like most/least about the text?

. What feelings did this text evoke for you?

. How did you experience the text? Were you immediately drawn in, or did it take a while? Did the text intrigue, amuse, disturb, alienate, irritate,
and/or frighten you?

. What was the most surprising, intriguing, or hard to understand aspect of the text?

. At which point of the text were you most engaged?

. Were there any parts of the text that you felt dragged?

. Can you point to specific passages that struck you personally—as interesting, profound, silly or shallow, incomprehensible, illuminating?

. Did you learn something new? Did the text broaden your perspective about a personal or societal issue?

. What are the problems or issues raised? Are they personal, spiritual, societal, global, political, economic, medical, or scientific?

. Does the author celebrate or criticize anything in the culture (e.g., family traditions, economic and political structures, the arts, food, religion)?
What and why?

. What is the central idea discussed in the text? What issues or ideas does the author explore? Are they personal, sociological, global, political,

economic, spiritual, medical, or scientific?

NonFiction

. Did you find the characters convincing? Were they believable? Were

they fully developed as complex human beings or one-dimensional? . What is the central idea discussed in the text? What issues or
. What were the dynamics of “power” between the characters? How ideas does the author explore? Are they personal, sociological, global,
did that play a factor in their interactions? political, economic, spiritual, medical, or scientific?

. How has the past shaped the characters’ lives?

Adapted from: Frey, N., & Fisher, D. Rigorous reading: 5 access points for comprehending complex texts. Thousand Ozks, CA: Corwin. 2013

SCAN for
documents
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Orient to the Assessment: Performance-Based Assessments

AR

() INSTRUCTION
_ PARTNERS

Qualitative analysis questions
vhat b:

t. Responses to these questions will influence the pedagogical

These questions are meant to be used to help teachers think about \

s may impede

students from a

ssing the
decisions made during planning—what strategies will support all students in accessing these

particularly complex features of the text?

Levels of ® Are there multiple competing levels of meaning that are difficult to identify, separate, and
p’“:;'::: and interpret? Are themes implicit or subtle, often ambiguous and revealed over the entirety of the
text?
® Are there gr devices that the reader is not familiar with (e.g., symbolism, irony) as well as
idioms or clichés?
e s the purpose stated or withheld? Does the reader have to determine the theme or message?
Structure ® Is the genre unfamiliar?
® Does the author bend the rules of the genre?
e Does the organization follow traditional structures such as problem/solution, cause/effect,
compare/contrast, chronological, or sequence, descriptions?
® Is the narrator unreliable? Does the narrator have a limited perspective for the reader or
change during the course of the text?
® Does the text feature signposts such as headings, bold words, margin notes, font changes, or
footnotes?
® Areintricate, extensive graphics, tables, charts, etc., integral to making meaning of the text
(i  provide information not otherwise conveyed in the text)?
Language o Are there variations of standard English, such as regional dialects or vernaculars with which the
Conuentionaliey reader is not familiar?
e Is the register archaic, formal, scholarly, or fixed in time?
e Are most sentences complex with several subordinate clauses or phrases and transition words?
e Do sentences often contain multiple concepts?
Knowledge . background demands on the readers that extend well beyond their own personal life
demands
® Does the text demand knowledge of the reader that extends well beyond what they have
been formally taught in school?
® Do the demands on the reader extend well beyond their cultural experiences? Does the text
include references to archaic or historical cultures?
® Are there words used that represent complex ideas that are unfamiliar to the reader or that
are domain-specific and not easily understood using context clues or morphological
knowledge (e.g., It would be difficult for a student to understand the word chrysalis without
specific context clues. Morphological knowledge likely won't help either.)?

SCAN for
documents

igorous read prehending complex texts. Thousand
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Anchor Text: Considerations

Discuss the text with your colleagues as adult readers would
in a book club. As needed, use the text chat questions to

guide the discussion.

Discuss the text as teachers thinking about the experience
you want students to have while reading the text and where,
specifically, to focus students’ attention through questioning
and tasks.

Use the questions for qualitative analysis to think about what
barriers may impede students’ ability to access the text.
Responses to these questions will influence the pedagogical
decisions made during planning.

*

EDUCATION
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Wrap-Up Talk

Things to Consider

ﬂ Put Comments and Additional Questions in Chat



Wrap-Up Talk: Things to Consider 28

How will this be introduced to your teachers with enough time to understand
this pieces and how they all build towards a full understanding of the unit?

LOGISTICS: When, where, who, and how much time?

EXPECTATIONS: Pre-work, clarity on how to access curriculum materials, how
to facilitate the collaboration discourse?

What tool do | want to use?

How will | ensure teachers to use this to connect to their understanding of the
priority lessons that they internalize weekly?

*

m Put Comments and Additional Questions in Chat Qe
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== MS Materials Matter: Translating Great Materials into Great Math Instruction Session 5
FRIDAY, APRIL 19, 2024, 9:30 — 11AM

g 0 A
The MDE, Office of Instructional Materials and Library Services, is offering a one-hour virtual training

MISSISSIPPI INSTRUCTIONAL designed for administrators, curriculum directors, and lead teachers that focuses on the Eight Elements of
MATERIALS MATTER. Efective Implementation of High-Quality Instructional Materials. This 5-part series focuses on best
practices for implementing adopted high-quality instructional materials in the classroom.

Microsoft TEAMS
- Virtual Professional Development

Online Location
Event Type

Role General Education Teacher, Curriculum Coordinator, Elementary
Principal, FP Director, High School Principal, Lead Teacher, Middle
School Principal, Superintendent

Grade Level K-2, 3-5, 6-8, 9-12

Registration Contact Information
MDE Contact Name
MDE Contact Phone
MDE Contact Email

Funding Restriction This event is being funded with state and/or federal funds and is
being provided for employees of school districts, employees of the
Mississippi Department of Education and Department contractors.
Mississippi Constitution Article 4, Section 66 prohibits governing
authorities from making donations. According to the Mississippi
Attorney General, once federal funds are turned over to the state, the
rules for the expenditure of state funds apply. Based on the
Mississippi law, this event is not being provided for third party vendors
or external providers.

See information below
Elizabeth Simmons
601-359-2448

esimmons@mdek12.org

teams.microsoft.com...

SCAN to
register
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Additional Training: Literacy Part 5

30

Science of Reading Classroom: Internalizing, Annotating, and Elevating HQIM

Morning Session: Understand the importance of common planning and collaboration
- Explore the process of internalization

- Examine annotation methods and identify which method works best for your school/district
- Prepare lessons in a common-planning session using internalization and annotations

Afternoon Session: Curriculum Specific Workshop

*Participants need to bring a teacher’s edition and accompanying materials needed to plan.
- Understand the essential HQIM vocabulary

- Internalize Unit 1 using the Unit Internalization Guide
- Explore elevation strategies

Contact Information: Brandi Bankston, bbankston@mdek12.org
Dates and Location: May 2 — Oxford | May 14 — Jackson | May 21 - Biloxi

*

<
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Textbook Listserv

32

To subscribe, send a message to

esimmons@madek12.org with “subscribe textbook”
as the subject of the email.

Please include name, role, and name of school and
district.

*
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Elizabeth Simmons

Instructional Materials and Library Media Director
esimmons@mdek12.org

mdek12.org
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